
 

 

 

 

 

 

 

 

  

 

 

 

     

 
About the unit 

 
This unit is about Taken from “Northants Locally Agreed Syllabus 
2011: 

RELIGION: A CAUSE OF CONFLICT OR A 
POWER FOR PEACE? 
 
About this unit: 
This unit explores issues of peace and conflict with reference to 
Christianity, Sikhism and Islam, and some non-religious views of life 
may also be studied, if appropriate. The philosophical and moral 
issues of pacifism, self-defence and justice are explored. All human 
beings experience peace and conflict, and ask and answer 
Questions about the role of religion. What we believe about God 
and humanity has an impact on our attitudes to war and peace. 
 
The unit poses many questions about the nature of religion and 
links between religion and war and religion and peace. From the 
Experience of injustice, feelings of revenge or hate arise. How are 
These to be dealt with or understood? Why is there conflict and 
war? What do people believe about human nature and the 
prevalence of conflict? Christianity, Sikhism, Islam and non-religious 
belief systems offer resources for exploring questions about conflict, 
war and peace. These include sacred texts and stories, practice in 
the faith community and historical examples, including Sikh 
teaching about God, equality and service to others (sewa) which 
sets ideals for Sikh living; the teaching and example of Jesus about 
loving your enemies, forgiveness and living at peace which inspires 
the  Christian community. In Islam, the religion means „peace‟ and 
the Prophet established peace where war had been common in the 
first Islamic communities. Among Humanists, a long opposition to 
nuclear war and commitment to other peace causes has been 
common. 

Expectations 
 

During this unit pupils have opportunities to show their knowledge, 
understanding and skills. 
When working at the differentiated levels, pupils could give the 
following evidence. 
 
Pupils working at level 4 will be able to: 
Show that they understand some different perspectives on the 
causes of conflicts and the ways to make peace (AT1); 
Use the vocabulary of interfaith dialogue to describe how  
religions sometimes co-operate with each other (AT1); 
Apply ideas from Christian and Sikh traditions to problems of  
conflict and peace today, in their own thoughts and ideas (AT2) 
 
Pupils working at level 5 will be able to: 
Explain the impact of teaching from sacred texts on Sikhs and 
Christians today (AT1); 
Explain some ways in which Sikhs and Christians fail to live up to 
their ideals, referring to conflicts in the world today (AT1); 
Use accurately and thoughtfully the language of Christianity and 
Sikhism to explain the impact of faith on issues of peace and conflict 
(AT1); 
Explain their own and others’ views about the question ‘Does 
religion cause war?’ referring to Sikh and Christian views (AT2).. 
 
Pupils working at level 6 will be able to: 
Interpret for themselves the meaning and impact of some sacred 
texts from the Bible and the Guru Granth Sahib (AT1); 
Use reasoning and examples to relate Sikh and Christian 
teaching to world issues and conflicts today (AT1); 
Express their own insights into the question ‘Does religion cause 
war?’ using ideas from Sikhs and Christians (AT2);  
Use religious, ethical and philosophical vocabulary accurately 



But communities of belief and faith don’t always live up to their 
ideals. Why is conflict so common among human communities? 
Does religion cause conflict or make peace? What role has religion 
had in some conflicts across the world recently, and why? 
What do I believe about conflict, war and peace? 
 
Where this unit fits in: 
The focus of the unit is on the complex study of examples of peace 
and conflict, and on enabling pupils to think for themselves about 
questions to do with peace and conflict. Pupils are encouraged to 
consider what can be learned from different religions and from non-
religious belief systems and to enquire into examples and teaching, 
while also referring to their own experiences, beliefs and values. 
 
This unit could build on what pupils might have learnt: 
 
Where this unit fits in: 
This is a unit that can be selected by schools in addition to the 
mandatory units. 
This unit will help teachers to implement the Northamptonshire 
Agreed Syllabus for Religious Education by providing them with well 
worked examples of teaching and learning about the themes of 
conflict and peace, interfaith dialogue and the weighing up of 
religious truth claims. This unit builds upon prior learning in Key 
Stage Two and Three. Schools may have selected a unit on Peace 
at Lower Key Stage Two. It expects pupils to have a basic grasp of 
the different religions involved, and to be skilled in using arguments 
and examples to explore and explain viewpoints. The philosophical 
focus is on evaluation, with the intention that pupils will be able to 
Make informed judgements about the role of religion in conflict and 
conflict resolution.  
 
This unit helps pupils develop the following four attitudes 
outlined in the National Curriculum: 
 
Attitudes Focus 
This unit will help pupils to explore attitudes of: 
Self awareness by becoming increasingly sensitive to the 
impact of their ideas and behaviour on others, and the influences 

and thoughtfully to explain why religion may contribute to conflict, 
and to peace making (AT2). 
 
Pupils working at level 7 will be able to: 

AT1. 

 Evaluate both sides of the argument, to justify your own opinion. 

 Create your own argument to eliminate religious conflict. 

AT2. 

 Discuss the strengths and weaknesses of the moral issue and 

religious beliefs based on a variety of material. 
 

Key Fields of Enquiry addressed in this unit: 
 
AT 1: Learning about Religion and Belief 

 Beliefs, Values and Teaching 

 Ways of Expressing Meaning 
AT 2: Learning from Religion and Belief 

 Questions of Values and Commitments 
 

The core RE concepts that the unit develops are: 
 
Morality (Religious laws can give basic rules for groups and 
societies); 
Commitment (People may do things because of their religious 
beliefs). 
Reconciliation (Often a goal for peace). 
 
The unit will provide these opportunities for pupils: 
 

1. To consider a diverse range of views and examples about 
questions of conflict, war and peace; 

2. From the study of sources of authority within religions, pupils 
will be able to examine and develop reasoned viewpoints on 
questions of value and commitment, as they relate to issues 
of conflict and peace; 

3. To consider case studies and viewpoints from Christianity, 
Islam and Sikhism. (A school may plan to address the 
questions of the unit with reference to another religious 
tradition if more appropriate); 



upon Them; 
Respect for all by being ready to value difference and diversity 
for the common good; 
Open mindedness by being willing to learn from others and go 
beyond surface impressions. 

4. Pupils will be able to think about their own views about 
conflict, war and peace. What things, if any, is it right to fight 
for? To live for? To die for? Is it ever right to kill for your 
convictions? 

5. Experiences and opportunities provided by this unit include 
case studies in conflict resolution, discussion and dialogue 
and exploring the connections between RE, philosophy, 
ethics and citizenship. 

Language for learning 

 
In this unit pupils have an opportunity to use words and phrases 
related to: 
• Forgiveness 
Pacifism 
Reconciliation 
Conflict 
Conflict Resolution 
Peace 
Inter Faith Dialogue 
Terrorism 
Extremism 
Holy War 
Just War 
United Nations 
 

Contributions to spiritual, moral, social and cultural 
development of pupils: 

 Opportunities for spiritual development come from 
considering how religions perceive the value of human 
beings and reflecting on their own views and attitudes; 

 Opportunities for moral development come from studying 
ethical issues including those about justice, conflict, racial 
and religious respect, to develop personal understanding and 
attitudes; 

 Opportunities for social development come from 
investigating both diversity and common ground between 
religions and articulating their own ideas on social issues; 

 Opportunities for cultural development come from 
developing awareness of positive contributions to community 
cohesion, religious harmony and good inter-faith relations, 
and of the need to combat prejudice and discrimination. 
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Title / Key 
Question/ Lesson 
Aims - Objectives 

Activity Extension / Diff / 
Learning and Thinking  
skills 

Resources Key words 
 

Literacy Links 
 

Numeracy Links 

Extended 
Learning/ 

and 
Assessmen

t 

Cross 
Curricular 

Links / 
Think Big 

Skills  

1 TITLE.  Dangers of 

Religion 
KEY QUESTIONS.  Is 

Religion Dangerous? 
LESSON AIMS. 
   Level 3 

 Develop 
understanding of 
Religious World 
Dangers. 

    Level 4  

 Describe ways that 
religion can be 
dangerous. 

    Level 5 

 Explain ways that 
religion can be viewed 
as dangerous. 

 Level 6 

Compare different 
religious dangers, and 
analyse which is 
worst.  

 Level 7 

 Evaluate reasons why 
people believe religion 
is dangerous.  

  
LESSON OUTCOMES:  

 Completed a 
Noticing Activity. 

 Distilling Layers of 
Inference mind 
map, explaining 
how religion can 
be dangerous. 

 Watched a media 
clip, examining the 
good and bad 
aspects of religion 

GIVE STUDENTs TARGET 
LEVELS! 
STARTER TASK: Write 

down date, title and key 
question, and their level 
appropriate learning objective. 
Students are shown three 
images of “dangers” of religion. 
– 911, Sikhism 5 K’s, KKK, Guy 
Forkes. Students have to 
NOTICE similarities and detail( 
pp slide 1) 
INTRODUCTION. Explain 

aims and outcomes.  note 
down extended learning (PP 
SLIDE 2) Discuss starter task. 
Students analyse the J20, and 
teacher explains what 
“outstanding” progress and 
learning will look like. 
DISTILLING 

TEACHER INPUT. Explain 

layers of Inference  
PUPIL ACTIVITY. In pairs 

students complete a layer of 
inference mind map, examining 
the question: How is Religion 
Dangerous?” 
MINI-REVIEW. Review 

Learning Objectives, and J2O – 
indicate where students are on 
the journey. Use post it notes. 

PUPIL ACTIVITY. Watch 

movie marker – analysing the 
good and bad aspects of 
religion. 

PLENARY/ REVIEW. 

DIFFERENTIATION:  
 Inference task 
 Review using 

Blooms 
 Skills fostered 

EXTENTION: Through 
verbal questioning. 
OPPORTUNITIES 
FOR DIFFERENT 
LEARNING STYLES: 
Visual, auditory, 
Kinaesthetic, Literacy, 
intrapersonal, 
interpersonal  
RS KEY 
SKILLS/ATTITUDES 
FOSTERED. 
Investigation, 
interpretation, 
reflection, empathy, 
respect, sympathy, 
evaluation 
 

PowerPoint 
Clip 

Starter Images 
Layer of 
Inference 
worksheet 

Review board 
Post it notes 

Terrorism 
War 

Stereotype 
Prejudice 
Racism 
Danger 

- Blooms 
Review 

- J2O 
review 

- Collaborative 
work on 
layers of 
Inference 
task 

History, 
Geog, 
PSHE, 

CITIZENSH

IP, SMSC 
 

THINK 
BIG 

SKILLS: 
 

noticing 
distilling 



Blooms review board. Student’s 
post it’s on their level 
appropriate question. 

2 TITLE.  Terrorism 
KEY QUESTIONS.  

Does Religion lead to 
Terrorism? 
LESSON AIMS. 
   Level 3 

 To make links 
between Religion and 
Terrorism. 

    Level 4  

 Describe how religion 
is linked to terrorism. 

    Level 5 

 Explain how religion is 
linked to terrorism. 

 Level 6 

    Analyse an example 
of terrorism to 
examine whether 
religion is to blame. 

    Level 7 

 Evaluate whether 
religion leads to 
terrorism. 

  
LESSON OUTCOMES:  

 Collaborative 
work, taking on 
individual 
responsibilities. 

 Extended writing 
levelled tasks. 

 

STARTER TASK: Write 

down date, title and key 
question, and their level 
appropriate learning objective. 
Students are shown news clips 
of acts of terrorism. Answer 
questions on their mini-
whiteboards.( pp slide 1) 
DISTILLING 
INTRODUCTION. Explain 

aims and outcomes.  note 
down extended learning (PP 
SLIDE 2) Discuss starter task. 
Students analyse the J20, and 
teacher explains what 
“outstanding” progress and 
learning will look like. 
DISTILLING 

TEACHER INPUT. Explain 

task, and Thinking Hats. Split 
class into groups of 4. 
PUPIL ACTIVITY. Given 

information sheets about 911; 
IRA, KKK. Students complete 
COLLABORATIVE work using 
the Thinking hats, to complete 
a group A3 diamond sheet.  
MINI-REVIEW. Review 

Learning Objectives, and J2O – 
indicate where students are on 
the journey. Use post it notes. 
Blue Hats feed back to the 
class. LISTENING 

PUPIL ACTIVITY. Levelled; 

extended writing task, this is 
peer assessed. 

PLENARY/ REVIEW. 
Treasure Hunt, using Blooms 
questioning hierarchy. Treasure 
chest at the front of the room, 

DIFFERENTIATION:  
 Mini-whiteboard 

questions. 
 Thinking Hats. 
 Levelled Task 
 Treasure Hunt 

Review 
 Learning 

Objectives 
 J2O. 
EXTENTION: Through 
verbal questioning. 
OPPORTUNITIES 
FOR DIFFERENT 
LEARNING STYLES: 
Visual, auditory, 
Kinaesthetic, Literacy, 
interpersonal  
RS KEY 
SKILLS/ATTITUDES 
FOSTERED. 
Investigation, 
interpretation, 
reflection, empathy, 
respect, sympathy, 
evaluation, analysis, 
comparative 
 
 

News Clips 
Mini-

Whiteboards 
Terrorism;911, 

KKK, IRA 
information 

sheets 
A3 worksheet 
Thinking Hats 

Treasure Chest 
 

Terrorism 
Islam 

Christianity 
Irish Conflict 
Islam phobia 

911 

- Mini-
whiteboards 

- Peer 
assessment 

- Thinking 
hats 

- Levelled 
writing 
task 

- Target 
setting 

- J2O 
- Treasure 

chest 
review of 
learning 

History, 
Geog, 
PSHE, 

CITIZENSH

IP, SMSC 
 

THINK 
BIG 

SKILLS: 
 

Distilling 
Collaboration 



where students post Distil of 
the lessons main points 

3 TITLE.  Conflict 

Resolution 
KEY QUESTIONS.   

 
LESSON AIMS. 
   Level 3 

 To Develop 
understanding of 
different religious 
conflicts. 

    Level 4  

 Describe who is 
involved in at least 
one religious conflict. 

    Level 5 

 Explain why different 
groups within one 
religion might fight. 

 Level 6 

    Apply denominations 
beliefs to at least one 
religious conflict. 

    Level 7 

 Evaluate whether the 
conflicts reflect 
Christian/Islam 
beliefs. 

  
LESSON OUTCOMES:  

 Complete a 
Noticing image 
activity. 

 Hot Seat Activity. 

STARTER TASK: Write 

down date, title and key 
question, and their level 
appropriate learning objective. 
Students are shown the image 
of the Sun Newspaper. 
Students answer the headline, 
“what do we all have in 
common?”(pp slide 1)  
INTRODUCTION. Explain 

aims and outcomes.  note 
down extended learning (PP 
SLIDE 2) Discuss starter task. 
Students analyse the J20, and 
teacher explains what 
“outstanding” progress and 
learning will look like. 
DISTILLING 

TEACHER INPUT. Explain 

task, and the concept/job of the 
UN. Split class into small 
groups 
PUPIL ACTIVITY. Students 

complete COLLABORATIVE 
UN board game. 
MINI-REVIEW. Review 

Learning Objectives, and J2O – 
indicate where students are on 
the journey. Use post it notes. 
LISTENING 

PUPIL ACTIVITY. Hot Seat 

Activity where students act as 
“experts”. ROLE PLAYING 

PLENARY/ REVIEW. 
Review Learning Objectives 
and J2O. 

DIFFERENTIATION:  
 Through Role Play 

Activity 
 Learning 

Objectives 
 J2O. 
EXTENTION: Through 
verbal questioning. 
OPPORTUNITIES 
FOR DIFFERENT 
LEARNING STYLES: 
Visual, auditory, 
Kinaesthetic, Literacy, 
interpersonal  
RS KEY 
SKILLS/ATTITUDES 
FOSTERED. 
Investigation, 
interpretation, 
reflection, empathy, 
respect, sympathy, 
evaluation, analysis, 
comparative 
 

UN Board Game 
Role Play Rules 

United Nations 
IRA 

Al Qaeda  

- Hot 
Seating 

- J2O 
-  

Citizenship 

PSHE 
Drama 

 
 

THINK 
BIG 

SKILLS 
 

Collaboration 

Role 
Playing 

Listening 
Distilling 

4 TITLE.  War 
KEY QUESTIONS.   

Is it ever right to go to 
war? 
LESSON AIMS. 

STARTER TASK: Write 

down date, title and key 
question, and their level 
appropriate learning objective. 

DIFFERENTIATION:  
 Comparative 

Exercise 
 Blooms Hierarchy 

Anagrams 
Matching 

Exercise Blooms 
Levels 

Holy war 
Divine 

Conflict 
Crusades 

- Blockbust
ers game 

- Blooms 
interactive 

Geog 
History 
Politics 

 
 



   Level 3 
 Define the term “holy 

war”, “Jihad”, “Just 
war” and “pacifist” 

    Level 4  
 Describe what “holy 

war”/ “Just war”, 
“Pacifist” and “Jihad” 

means. 
    Level 5 

 Explain whether a war 
can be holy or just 

 Level 6 

    Analyse religious 
beliefs about whether 
a war can be holy or 
Just war. 

    Level 7 

 Evaluate religious 
beliefs about whether 
a war can be holy and 
just. 

  
LESSON OUTCOMES:  

Have key words 
though the dominoes 
game. 

Have answers/ 
definitions through a 
blockbusters game. 

Comparative 
Exercise. 

Kinaesthetic game: class 
dominoes. (pp slide 1)  
INTRODUCTION. Explain 

aims and outcomes.  note 
down extended learning (PP 
SLIDE 2) Discuss starter task. 
Students analyse the J20, and 
teacher explains what 
“outstanding” progress and 
learning will look like. 
DISTILLING 

PUPIL ACTIVITY. Matching 

exercise to create key words. 
MAKING LINKS 
MINI-REVIEW. Review 

Learning Objectives, and J2O – 
indicate where students are on 
the journey. Use post it notes. 
LISTENING Play 
BLOCKBUSTERS game. 
MAKING LINKS 

PUPIL ACTIVITY. Students 

answer their learning objective 
statement.  

PLENARY/ REVIEW. 
Review Learning Objectives 
and J2O, and Interactive 
Blooms plenary game. 

 Learning 
Objectives 

 J2O. 
EXTENTION: Through 
verbal questioning. 
OPPORTUNITIES 
FOR DIFFERENT 
LEARNING STYLES: 
Visual, auditory, 
Kinaesthetic, Literacy, 
interpersonal  
RS KEY 
SKILLS/ATTITUDES 
FOSTERED. 
Investigation, 
interpretation, 
reflection, empathy, 
respect, sympathy, 
evaluation, analysis, 
comparative 
 

Garza Strip 
Irish Conflict 

fundamentalist 

game 
- Levelled 

tasks 

THINK 
BIG 

SKILLS: 
 

Distilling 
Listening 
Making 
Links 

5  TITLE. Assessment LESSON AIMS/ LEVEL DESCRIPTORS. 
 
LEVEL 4: 

AT1. 

 Use keywords, terrorism, holy war, just war, extremism and pacifism 

– and defined them. 

 Describe an act of terrorism/ an example of war/ a Religious belief – 

or group. 

AT2. 

 Show my understanding of at least one Religious event or point of 

view about the dangers of religion. 
 

TASKS. 
 

STARTER TASK. 
Listen to John Lennon’s song imagine, and 
watch the ppt. Religion and Conflict.  
Students take note on their post it cards, 
how it makes them feel, and what 
message John Lennon was trying to send 
out to the world. 
 
PUPIL ASSESSMENT. 
Pupils are given a source sheet, providing 
them with a DISTILLED view of the topic ~ 



LEVEL 5: 

AT1. 

 Explain the reasons why a Religious group believe they are right to 

fight. 

 Explain how 2 different Religious groups disagree with one another 

~you could do this be explaining two different groups feel about the 

same situation. E.g. Protestants and Catholics in Ireland. 

AT2. 

 Explain whether you believe religion is good or dangerous. 
 
LEVEL 6: 

AT1. 

 Analyse 2 different points of view, and explain the strengths and 

weaknesses. 

AT2. 

 Give Reasons for your beliefs, to justify your opinion. 

 Reflect on the experiences of other groups to explain why they may 

have acted the way they have.  
 
LEVEL 7: 

AT1. 

 Evaluate both sides of the argument, to justify your own opinion. 

 Create your own argument to eliminate religious conflict. 

AT2. 

 Discuss the strengths and weaknesses of the moral issue and 

religious beliefs based on a variety of material. 
 
 

examples of holy and Just wars, The Irish 
Conflict, 911, Sikh Kirpans, Guy Forkes 
and the KKK. 
 
PUPIL ACTIVITY. 
Pupil’s write a review of the clip they have 
watched, focusing on the question: IS 
RELIGION A GOOD THING, OR IS IT 
DANGEROUS? 
 

6 Documentary     -   

7 
8 

TITLE.  If God is Dead 
KEY QUESTIONS.   

What would the world be 
like without any religion? 
LESSON AIMS. 
   Level 3 

 Develop your 
understanding of 
atheism and 
humanism. 

Group task & one lesson of ICT 
 
STARTER TASK.  Write down date, title and key question, and their level 

appropriate learning objective. Noticing Activity, to determine what the learning 
aims are. META-LEARNING(pp slide 1 AND 2)  

INTRODUCTION. Explain aims and outcomes.  note down extended learning 

(PP SLIDE 3-5) Discuss starter task. 
Students analyse the J20, and teacher explains what “outstanding” progress and 

God 
Atheist 

Humanism 
 

- J2O 
- BLOOMS 

questioning 
- Learning 

objective 
- Peer 

assessment 
- Performance 
- review 

Think Big 
Skills. 
Meta-

Learning 
 

Distilling 
 

Interdepend
ence 

 



 
 

    Level 4  

 Describe what the 
world would be like 
without any religion. 

    Level 5 

 Explain what the 
world would be like 
without any religion. 

 Level 6 

    Analyse whether the 
world would be a 
better place without 
any religion. 

    Level 7 

 Evaluate whether the 
world would be a 
better place without 
any religion. 

 

learning will look like. DISTILLING 

PUPIL ACTIVITY. Students complete an INTERDEPENDENT ICT research 

task. 

PLENERY/REVIEW. Review Learning Objectives and J2O (PP slide 7) 

 

STARTER TASK. Students Review their independent research from the 
previous lesson. 
GROUP ACTIVITY. Students split into small groups, and take on different 
Roles. ROLE PLAYING. Each group is given a list of questions and a 
focus to consider. COLLABORATION.  (pp Slide 8) 
PEER ASSESSMENT. Each group performs their presentation to the rest 
of the class, whilst answering questions. (pp SLIDE 9 & 10) 
PERFORMING 
PLENARY/REVIEW. Review Learning Objectives and J2O (PP SLIDE 11) 
 
 

Role 
Playing 

 
Collaboratio

n 
 

Performing 


